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ABSTRACT

The present investigation is carried out with the intention of guiding a pertinent practice of
teacher evaluation, oriented to the advancement of education. The participants in the
development of the project are the teachers and coordinators of the Language Center of the
Tolima University; to whom instruments such as, the questionnaire that consists of open and
closed questions, it is possible to know their perspectives regarding the teacher evaluation, to
give way to the design of a precise and effective evaluation, accurate to the purpose of the
teacher evaluation; preceded by an interview directed to the participating teachers, in order to
involve the teacher in the result in construction of the final proposal, adjusted to a formative
approach of the educator. In this way, it seeks to contribute to the own development of teacher
evaluation, considering teachers as a principle of origin for lifelong learning, and the recognition
of students as human beings, with strengths and weaknesses in their learning.
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The teaching assessment from an innovation perspective in the teachers
of tolima university languages center

La evaluacion docente desde una perspectiva de innovacién en

los profesores del centro de idiomas de la universidad de Tolima

RESUMEN

La presente investigacion se efectla con la intencién de guiar una prdctica pertinente de
evaluaciéon docente, orientada al avance de la educacién. Los participantes en el desarrollo del
proyecto son los docentes y coordinadores del Centro de Idiomas de la Universidad de Tolima;
a quienes se administré instrumentos como, el cuestionario que consta de preguntas abiertas y
cerradas, se logra conocer sus perspectivas con respecto a la evaluacién docente, para dar paso
al disefio de una evaluacién precisa y eficaz, acertada al propdsito de la evaluacion docente;
precedida de entrevista dirigida a los profesores participantes, con el fin de involucrar a los
docentes en el resultado en construccion de la propuesta final, ajustado a un enfoque formativo
del educador. De esta manera, se busca contribuir al desarrollo propio de la evaluacion docente,
teniendo en cuenta los docentes como principio de origen para la formaciéon permanente, vy al
reconocimiento de los estudiantes como seres humanos, con fortalezas y debilidades en su
aprendizaje.

Palabras Claves: evaluacion docente; autoevaluacion; coevaluacion; heteroevaluacion; docentes.
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INTRODUCTION

Currently the evaluation is a subject of controversy and uncertainty. Theoretically,
teacher evaluation is supported as a means of progress, unlike in practice, there is no
evidence of an appropriate application of this knowledge; on the contrary, it is full of
gaps, which prevent the fundamental development of evaluation as an alternative to
optimize processes (Santos, A., 2012). The impact of evaluation and the urgency in
providing guidance to the agents involved in education is vital, because of its importance.
Evaluation should be contextualized as a strategy that leads to improving education as a
source of progress in English language learning (Pérez, J., 2008), from the analysis of
difficulties, problems, inconveniences, errors; as situations to generate feedback
alternatives in search of building changes and transformation, strengthening educational
institutions. Garcia, L & Meza, L (2016).

The perception of teachers about teacher evaluation is essential, because it allows them
to review needs and work to strengthen their teaching work and the Institution (Valdés,
A.; Castillo, E.; Sadnchez, P., 2009) . The research generated a proposal for teacher
evaluation, with the aim of improving the competence of the educator from their
knowledge, practices and experiences lived in the classroom. The evaluation system
designed, whose purpose is to guide the activities of teachers and managers in the
evaluation, are based on innovative strategies of teacher evaluation based on theoretical
sources that support autonomy, self-regulation, dialogue, collaborative work, and
evaluation as a source of progress in education.

Teacher evaluation.

Teacher evaluation in education has a background of opportunity to improve and
transform teaching. It is based as a determinant basis for decision making and reforms to
improve the quality of education (Rodriguez, W., 2010). Different evaluation techniques
are carried out, aimed at administrative compliance in accreditation processes and as
access to stimuli (Rueda, M., 2018). However, in evaluation practices we should consider,
rather than following standardized guidelines, to think about providing real possibilities
of training and response to the needs of teachers and students (Nifio, L. 2005: Nifio, L. &
Gama, A. 2013). The procedure for establishing a teacher evaluation conducive to reform
education should be thought from an inclusive matrix of the teaching staff (Rueda, M.

and de Diego M, 2012), who coexist and interact with students in the classroom. It is
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worth highlighting that "evaluation is a resource for the feedback of the teaching and
learning process that allows adjusting, correcting, reformulating and improving it
permanently" (Garcia, L. and Meza, L., 2016). Although, Charotte, D. (2002) refers that
the quality assurance of a good evaluation system is not only to give a “supported
feedback”, but also to allow reflection through communication. Currently, the
participation of the teaching staff is unknown, who are not included in the evaluation
systems and are unaware of the results of the evaluations applied in the educational
institutions, without allowing the teachers to participate in their own reflection (De
Chaparro, G. et al., 2008; De Diego, M.; Rueda, M. 2012).

Self-evaluation.

Self-evaluation is part of the evaluation system, and is a practical and effective technique,
developing it conscientiously, with the purpose of improvement, contributes to student
learning and to the advancement of teachers' pedagogical practices. Although self-
evaluation has been inherent to education and should be worked as a possibility of
growth through "self-regulation". (Garcia, L. and Meza, G. 2016). Similar to Charlotte, D.
(2002), who defines teacher self-evaluation as an opportunity to expand and improve
their practice, where "self-directed" components are implicit. The error is an opportunity
in the teaching and learning process, taking advantage of it as a stimulus and generating
force for new learning (Garcia, Stella 2016: Garcia and Meza, 2016). Tamayo, L. et al.
(2017) make reference that an evaluation instrument should lead to self-reflection on the
pedagogical action in each particular case of the student. It can be determined that
teacher self-evaluation involves processes of self-reflection and self-education of the
teacher on his pedagogical practices, where the error can be determined as an
opportunity to improve his work, and thus achieve its purpose.

Co-evaluation.

Co-evaluation emerges as group work, in which ideas, thoughts and experiences are
exchanged in a context of reflection and dialogue, leading to transcendental aspects
capable of influencing the development and progress of any context. In the field of
teacher evaluation, it is a broad environment to explore and find solutions to different
circumstances that teachers face in the classroom. Educators in Reno, Nevada reported
good findings on an evaluation system identified as "professional conversation,"

educators recognize that this type of conversation promotes reflection through dialogue.
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(Charlotte, D. 2001), allows for professional growth, and becomes an opportunity to
expand and improve pedagogical or research aspects; (Rueda, M.,2018; Charlotte, D.
2002). Likewise, the evaluation by teaching peers involves the participation of teachers,
who assume a similar educational context, so they can understand and support the
practices of their colleagues. On the other hand, and it should be emphasized that the
evaluation by academic peers should be governed by premises such as respect, trust and
collective work (Chirivella, 2007: De Diego M.; Rueda, M. 2012). Similarly, being clear that
it is evaluated to generate reflection on the processes themselves and on the peers (Nifio,
L., 2017). When teachers seek a common goal aimed at the development of education,
and the foundation of collaborative work prevails, a pleasant environment arises, where
values, respect and dialogue come together to share knowledge and experiences.
Heteroevaluacion.

La heteroevaluacion es un instrumento que hace parte de la evaluacion; bien disefiada y
ejecutada, fomenta el avance en las Instituciones Educativas. Un desafio es lograr dar a
interiorizar los propdsitos de la evaluacién, en el que se deriven la retroalimentacién al
desempefio docente y se precise el papel de los directivos, docentes y estudiantes
(Rueda, Mario. 2018); y en el que la comunicacion sea el alma de cualquier organizacién
(Charlotte, D. 2016). La heteroevaluacion desde la vision del directivo-evaluador, debe
fomentar el trabajo colaborativo entre docentes (Rodriguez, F., Ossa, C., 2014) brindares
espacios para la relacién entre maestros, y el aprendizaje mutuo a través de la
comunicacién profesional (Charlotte, D 2016, 2002). Del mismo modo, es relevante un
ambiente de confianza, en el que los maestros se sientan seguros en la postura de los
evaluadores, demostrando que estan bien informados y sus recomendaciones se basan
en la comprensién profesional; en otras palabras, los maestros necesitan confiar en que
los administradores saben de lo que estan hablando (Charlotte, D. 2012). La
heteroevaluacion desde la direccion o area administrativa, sin ejercer presion de control
o poder; por el contrario, desde un ambiente de familiaridad, dialogo, reflexion y
aprendizaje.

Heteroevaluation.

Heteroevaluation is an instrument that is part of the evaluation; well designed and
executed, it promotes progress in educational institutions. A challenge is to internalize

the purposes of the evaluation, in which feedback is derived to the teaching performance
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and the role of managers, teachers and students is specified (Rueda, Mario. 2018); and
in which communication is the soul of any organization (Charlotte, D. 2016). The
heteroevaluation from the vision of the manager-evaluator, should encourage
collaborative work among teachers (Rodriguez, F., Ossa, C., 2014) providing spaces for
the relationship between teachers, and mutual learning through professional
communication (Charlotte, D 2016, 2002). Similarly, an environment of trust is relevant,
in which teachers feel confident in the evaluators' position, demonstrating that they are
well informed and their recommendations are based on professional understanding; in
other words, teachers need to trust that administrators know what they are talking about
(Charlotte, D. 2012). Heteroevaluation from the management or administrative area,
without exerting control pressure or power; on the contrary, from an environment of
familiarity, dialogue, reflection and learning.

METODOLOGY

The type of research of the project is based on the qualitative approach. This activity was
carried out under ethical guidelines of integrity, authenticity and reliability in the
information obtained through the application instruments in the project, with a
willingness to obtain a response to the problem. With this type of research, it was
intended to respond to the characteristics of feeling, thinking, from reflection and action,
through the description, understanding, interpretation and analysis of information
(Monje, C. 2011). The descriptive research is a study that allowed to achieve project
achievements, because it described the perceptions of the participating teachers about
teacher evaluation and the relationship with the theoretical foundations that support it,
as well as the perception about the implementation of an evaluation system based on
theoretical characteristics, therefore, the researcher does not influence it in any way. This
study is characterized by the description of conditions or events; it is fundamentally based
on describing, not on demonstrating solutions, nor on testing hypotheses (Monje, C.
2011).

The selected population are the teachers of the Language Center of Tolima University
official institution, it provides education in face-to-face and distance modality, it has
several offices in different regions of the country for its second modality. Within the

university there are several academic units such as the Language Center, which is located

Ciencia Latina Revista Cientifica Multidisciplinar, Ciudad de México, México.
ISN 2707-2207/ISSN 2707-2215 (en linea), noviembre-diciembre,2022, Volumen 6, Nimero 6 p 2004




Galindo Navarro, Zorro Capera, Orozco Roa.

at the headquarters of the University of Tolima, offers programs in English, French,
Portuguese, German and ltalian.

In the development of the research, the population are those directly involved and
immersed in the object of the project; in this case the teachers of the Language Center;
to whom the related instruments were applied in the project for the collection of
necessary. The selection of the sample consisted of 24 teachers from the Language
Center, who willingly decided to participate in the development of the research. Their
collaboration was associated during the project process, with the participation before
and after the teacher evaluation system, designed as a result and final proposal of the
study. The implementation of questionnaires, field notes, focus group and semi-
structured interview, are instruments applied to the participating teachers, who share
similar contexts from the area of their English language profession, and are part of the
university teaching staff of the Language Center.

RESULTS AND DISCUSION

Analysis of teachers' perceptions of teacher evaluation: Coordinators and teachers are
focused on teacher evaluation to the teacher's professional development as stated by
Rueda, M.; Sdnchez, M (2018), Olarte; Y. Madiedo; C.; Pinilla, A (2019). It is evident the
lack of knowledge of the scope of teacher evaluation in most of the participating
teachers, since they do not respond to teacher evaluation as a research mechanism,
however, the perspectives of teachers and coordinators are not against the theoretical
support of teacher evaluation, in which reflection, analysis, self-criticism for the
development of their work, plays a fundamental role (Rueda, M., 2008; De Diego, M.;
Rueda, M. 2012). The coordinators of the Language Center of the University of Tolima
do not focus their teaching evaluation practices on controlling and supervising teaching
performance, although some professors, due to experiences in other educational
institutions, perceive evaluation as a control of their teaching performance. However, the
Language Center appropriates teaching evaluation techniques in which the evaluated
teacher is excluded, and in which spaces for reflection and feedback are not generated,
to discuss weaknesses, strengths, experiences, concerns; transcending the error as an
opportunity (Garcia, L.; Meza, G., 2016; De la Torre, S. 2004). Coordinators
and teachers focus on self-evaluation as a way for reflection and strengthening of the

teaching work. In which components such as self-regulation, self-determination and self-
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criticism. Teachers use self-evaluation to improve their classes, and although educational
institutions have not strengthened this type of evaluation, teachers are no strangers to
these evaluative practices and integrate dialogue with students or evaluate their
practices through students' learning results for self-reflection, and thus generate
alternatives for transformation and significance in their teaching. The majority of the
teachers are not unaware of receiving advice to strengthen their teaching practices; on
the contrary, they show willingness to receive and contribute to their own and their
colleagues' progress in their profession. However, it is latent the spaces that strengthen
this type of professional dialogue in a formal way, since most of the teachers seek to
interact about their experiences with colleagues who feel affinity. Likewise, the evaluator
raises a behavior for the development of the teaching staff and shows an open posture
to communication channels to enrich pedagogical knowledge. Andlisis de las
Percepciones de los Docentes sobre un Sistema de Evaluacion Docente Innovador.

The teacher evaluation system called "Coffee Time Reflection", from the coordinator's
point of view, promoted space for interaction, reflection, feedback, in which there was
evidence of exchange of experiences, mutual learning, collaborative work and group
construction. However, the coordinator mentions the importance of time, because
teachers work in different educational institutions or institutes, so they do not have the
same schedule available for the development of the evaluation, however, it seemed
useful and feasible, since in some circumstances it is difficult to reach some teachers and
make them see the shortcomings in the development of their classes, so this type of
evaluation ensures the coordinator, generates a more reliable environment, through
dialogue and reflection by which you can easily approach such cases.
From the teachers' point of view, the evaluation system called "Coffee Time Reflection"
leads to a formative and constructive evaluation for teachers in their work. The evaluation
system does not generate pressure on the achievement of results and responds to the
direction of development in their profession. The teachers lend themselves to receive
feedback from their colleagues, in an atmosphere of respect and cordiality, in which
dialogue was the conduit for sharing experiences and reflections, as well as suggestions
for expanding strategies. Likewise, the feedback from the coordinator's position and
teaching experience, generated proposals for future teaching strategies, which resulted

with empathy in recommendations from other work groups; it encouraged conversation,
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without signaling or generating certain stigmatization, on the contrary, creating
possibilities for learning and growth in professional development from their knowledge
and practice as teachers.

CONCLUSIONS

The importance of teacher participation in teacher evaluation is fundamental for the
achievement of the objectives set by educational institutions, aimed at offering
alternatives to strengthen education. Likewise, the scope of teacher evaluation is a
system that seeks to respond to the learning needs of students, involving the teacher as
a source of achievement of these objectives. The guidelines of a transparent and guided
teacher evaluation to improve the pedagogical work of the teachers of the Language
Center of the University of Tolima, is focused as supported by theoretical sources. In the
first instance, the participation of teachers (Rueda, M., 2018). In second instance, self-
evaluation as a mechanism of self-regulation and self-determination (Garcia, L.; Meza, G.,
2016) on the teachers' own experiences. In third instance, professional conversation
among peers (Charlotte, D., 2002); responding to seek options or solutions to the
different aspects or needs faced in the classroom (Nifio, L. & Gama, A. 2013). Finally, an
environment of reflection in which the evaluator's vision is not focused on numerical or
ranking results (Charlotte, D. 2016), on the contrary, as a leader conceive spaces open to
dialogue, generating reflection and feedback (Garcia, L.; Meza, G.; 2016) in the teacher,
likewise generating proposals from their experience and vision.

The teacher evaluation system called "Coffee Time Reflection" is a mechanism that brings
together the different theoretical underpinnings that nurture teacher evaluation from
the component of self-evaluation, co-evaluation and heteroevaluation. This research,
due to its innovative nature, fosters research opportunities for different questions that

arise from it.
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